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+RPH$EURDG(DVWHUQ(XURSHDQFKLOGUHQ¶VIDPLO\DQGSHHUUHODWLRQVKLSV 
after migration 
Introduction 
Contemporary patterns of global mobility have led to an increase in the number of 
IDPLOLHV ZKR OLYH VHSDUDWHG E\ ERUGHUV 0LJUDWLRQ LV µD VSHFLDO FDVH RI Whe 
GHYHORSPHQW RI VRFLDO QHWZRUNV¶ (YH  DQG its effects on families have only 
recently become subject of in-depth investigation. 7KH LPSRUWDQFH RI FKLOGUHQ¶V
relationships for their development, well-being and life opportunities has been 
emphasised by research. ,Q WKLV DUWLFOH ZH DUH LQWHUHVWHG LQ KRZ FKLOGUHQ¶V
relationships are affected by family migration, and how they adapt to the need to 
reconfigure their networks, through ties maintained with their homelands and new 
relationships developed post-migration. Family migration engages children in a variety 
of social, cultural and emotional settings which represent the contexts within which 
their networks develop. As the significance of social networks has been extensively 
discussed in research with adults (Ryan, 2011; McGhee et al., 2013), we think it is 
important to turn our attention to the role of FKLOGUHQ¶Vnetworks. 
 This paper reviews first the theoretical and research underpinnings of social 
network analysis WRWKHVWXG\RIFKLOGUHQ¶VUHODWLRnships and argues for the need of a 
more nuanced examination of FKLOGUHQ¶V multiple networks, as reconfigured by 
migration. We also examine the extent to which children are empowered agents in the 
processes of network mobilisation and review the factors that influence FKLOGUHQ¶V
networks, including SDUHQWV¶GHFLVLRQVplace, social class and ethnicity.  
 
Transnationalism, IDPLO\QHWZRUNVDQGFKLOGUHQ¶VDJHQF\ 
Research with migrant adults has shown how the pressures of succeeding in the new 
country and maintaining links with those OHIWEHKLQGUHSUHVHQWµFRPSHWLQJREOLJDWLRQV¶
(McGhee et al., 2013), with significant emotional strain for both migrants and families 
left behind. Studies have examined how households continue to function across 
borders, and how migration calls for a redistribution of traditional divisions of labour. 
For instance, SUDFWLFHV RI µFDULQJ DW D GLVWDQFH¶ %DOGDVVDU  RU µWUDQVQDWLRQDO
PRWKHULQJ¶3DUUHxDVare common, with migrating adults doing the caring and 
supporting of children over the phone. However, children are more than just passive 
UHFLSLHQWV RI WKHLU SDUHQWV¶ PLJUDWLRQ decisions (Knörr, 2005). Forms of resistance, 
VXFK DV DUJXLQJ RU FRPSODLQLQJ DUH XVHG WR LQIOXHQFH DGXOWV¶ GHFLVLRQV DQG WR SXW
pressure on parents to return. 
 Studies on children who migrate with their families have shown how concerns about 
FKLOGUHQ¶V future and welfare are key influences in DGXOWV¶ decisions to migrate 
(Orellana et al., 2001). 5HFHQWFDOOVWRH[DPLQHPLJUDQWFKLOGUHQ¶Vagency are based 
on the µFRPSHWHQW FKLOG¶ DSSURDFK %DN DQG %U|PVVHQ  LQVSLUHGE\ WKH QHZ
sociology of childhood (James et al., 1998). Migration causes significant changes in 
the power dynamics of the parent-child relationships. Children, for example, become 
cultural brokers for families (Schaeffer, 2013), as they learn the language more 
quickly through schooling. This emphasises FKLOGUHQ¶V DFWLYH UROH LQ QDYLJDWLQJ WKH
local and transnational spaces (Devine, 2011; Ní Laoire et al., 2011), notwithstanding 
the conflict of living at the intersection of contrasting cultures. In the context of 
transnationalism, defined as µSURFHVVHVSDWWHUQVDQGUHODWLRQVWKDWFRQQHFWSHRSOHRU
SURMHFWVLQGLIIHUHQWSODFHVLQWKHZRUOG¶+DUQH\DQG%DOWDVVDUWKHrole of 
children is still to be fully understood.  
&KLOGUHQ¶VH[SHULHQFHVSRVW-migration need thus to be seen in the contexts RIDGXOWV¶
views of children as in need of protection and of increased anxieties that a new, 
unknown place may pose (Olwig and Gulløv, 2003). Elias and Lemish (2008) say that 
families undergo two adaptation processes post-PLJUDWLRQ RQH RI ³RXWZDUG´
integration (i.e. socioFXOWXUDODGDSWDWLRQDQGDQ³LQZDUG´LQWHJUDWLRQLHSUHVHUYDWLRQ
of family unity and cultural values). This can lead to intergenerational conflict, where 
FKLOGUHQ LQWHJUDWH PRUH TXLFNO\ /HYLWW DQG :DWHUV  DQG FKDOOHQJH SDUHQWV¶
attempts to control them and the relationships they develop. The study presented 
here aims to examine children¶V multi-sited networks, with a focus on their active role 
and capacities to mobilise and sustain these. 
 
5HVHDUFKLQJFKLOGUHQ¶VQHWZRUNV post-migration 
Network theory (Riviera et al., 2010) provides a useful framework for analysing 
FKLOGUHQ¶VQHWZRUNV, with three types of perspectives traditionally used by research: 
x Assortative perspectives, which emphasise shared attributes between 
individuals, for example, ethnicity or class;  
x Relational perspectives, which focus on relationships within networks, issues 
of trust and information exchanges; 
x Proximity perspectives, which reflect on networks as developing in time and 
space. 
NXPHURXV VWXGLHV RQ FKLOGUHQ¶V IULHQGVKLSV KDYH IRFXVVHd on the assortative 
mechanisms, where shared attributes IXQFWLRQDV µWKHJOXH¶RIFKLOGUHQ¶V IULHQGVKLSV
Gender, for example, is DNH\GHWHUPLQDQWRIµEHVWIULHQG¶QHWZRUNV from a young age 
 (Evaldsson, 2003) and friendships based on same ethnicity (Reynolds, 2007) or 
religion (Wendzio and Wingens, 2014) have been shown to help minority children 
bond or maintain their sense of cultural identity. However, children are also involved in 
networks characterised by difference, often fulfilling different purposes. Reynolds 
(2007) found that inter-ethnic ties allowed children to explore the new culture, while in 
'HYLQH¶V VWXGy in Ireland (2009), migrant children used their friendships with Irish 
peers to get help with school work and protection against racial abuse.  
Another strand of research RQFKLOGUHQ¶V IULHQGVKLSV has focussed on the relational, 
µZLWKLQ-the-QHWZRUN¶elements (Riviera et al WRH[DPLQHFKLOGUHQ¶VSRVLWLRQat 
network level, the strengths of ties and the factors which facilitate trust between 
members. Reynolds (2004) has highlighted, for example, how tight kinship systems 
within Carribean immigrant families have led to positive orientation of children to 
schools. In studies of multi-ethnic networks, membership of groups was not on equal 
terms and hierarchies between ethnicities were reported (Aboud et al., 2003). Overall, 
children appear to find it more difficult to engage in inter-ethnic friendships, reflecting 
findings on migrant adults (Ryan, 2011). Furthermore, cKLOGUHQ¶V LQWHU-ethnic 
friendships are less stable and key factors identified for exclusion from groups were 
different cultural norms (Jugert et al., 2013) and racial prejudice (Aboud et al., 2003). 
This may explain why migrant children go to great lengths to maintain friendships 
transnationally with friends in their homeland (Haikkola, 2011). 
The third approach used in explaining the establishment of social networks focuses 
on proximity mechanisms and the importance of sociocultural environments in 
facilitating interactions (Skelton and Valentine, 1998; Olwig and Gullog, 2003). 
Schaffer (2013) has highlighted the significant role of public places such as parks and 
playgrounds IRU FKLOGUHQ¶V EURNHULQJ UROH LQ WKHLU SDUHQWV¶ LQWHU-ethnic relationships. 
Research on PLJUDQW FKLOGUHQ¶s participation in community activities has been 
however limited. Cheong et al. (2007) have criticised the emphasis on recent 
initiatives on PLJUDQWV¶ UHVSRQVLELOLWLHV to participate in society, while sidelining 
interventions needed to tackle the inherent inequalities within neighbourhoods where 
migrants live. In researching migrant children, how neighbourhoods impact on 
FKLOGUHQ¶VRSSRUWXQLWLHVWRHQJDJHLQYDOXDEOHQHWZRUNV LVNH\WRXQGHUVWDQGLQJWKHLU
experiences post-migration. However, the role of place needs to be considered 
beyond the local, by taking into account the multi-VLWHGQDWXUHRIFKLOGUHQ¶VQHWZRUNV, 
including the transnational. &KLOGUHQ¶V spaces are also significantly controlled by 
adults, who legitimise this through ideologies of care and protection (James et al., 
1998)DQGDGXOWV¶UROHUHPDLQVNH\WRDQ\LQYHVWLJDWLRQ 
 Migration poses thus considerable FKDOOHQJHV IRU FKLOGUHQ¶V relationships.  Informed 
by the existing research and adopting a social networks approach, this paper 
examines the processes through which children¶V QHWZRUNV FKDQJH due to family 
migration and the processes through which they negotiate existing networks and form 
new ones post-migration. We define networks widely, to include family members, 
friends and peers, neighbours and community acquaintances. The significance of 
RQH¶V networks in providing practical, emotional support and benefits such as 
company or social integration is well documented (Hill, 2002). Migrant children 
however need to reconfigure their networks in order to benefit from these positive 
network functions. In this sense, we consider FKLOGUHQ¶V networks as dynamic and as 
influenced by a range of factors, including their own agency.  
 
The case of Eastern European migration 
Since 2004, international migration has been a major cause of family separation in 
Eastern Europe. The disintegration of the Communist regimes and the ongoing 
political transformations since the late 1980s brought new challenges in relation to the 
social, economic and family policies. Despite the establishment of major democratic 
freedoms, many families were faced with anxieties about their future, fuelled by 
economic turmoil and high unemployment (Robila, 2009). Since the early 1990s, 
aspirations towards the Western values and living standards have driven many 
families in the East to migrate to the alluring West. While migration was restricted by 
visa regulations in the 1990s, the enlargement of Europe after 2004 meant that 
citizens from the Accession countries were given unrestricted access to work.  
During the Communist regimes, people often relied on informal networks of support to 
access resources and compensate for inadequate state provision. As a result, family 
and friendship networks were highly trusted, while representatives of the state 
institutions and services were not (Bukowski, 1996). In the post-Communist transition, 
lack of trust in state institutions, combined with high unemployment and perceived 
corruption and nepotism, KDYH DFWHG DV µSXVK¶ IDFWRUVPRWLYDWLQJ PDQ\ WR OHDYH LQ
search of better opportunities. Many of the immigrants from Eastern Europe to the 
Western countries have been young, college-educated (Castles and Miller, 2009). 
Studies have shown how years of reliance of informal networks have influenced 
SHRSOH¶V VWUDWHJLHV IRUPLJUDWLRQ UHO\LQJ RQ IULHQGV DOUHDG\ PLJUDWHG WR ILQG MREV RU
accommodation (Ryan, 2011), or on family networks, to help with looking after 
children or older parents left behind. However, among those migrated, competition as 
well as collaboration was shown to affect diaspora relationships (Robila, 2009). There 
DUHQRVWXGLHVRQKRZ DGXOWV¶ limited trust in state institutions and competition with 
 other migrants KDV DIIHFWHG PLJUDQW FKLOGUHQ¶s attitudes, although an assumption 
FRXOGEHPDGHWKDWSDUHQWV¶YLHZVwould be shared with children. Although children in 
our study were born in the post-Communist era, many had experienced the poor 
access to resources and choices available to their families pre-migration and were 
DZDUHRIWKHVHDVµSXVK¶IDFWRUVIRUWKHLUIDPLOLHV¶PLJUDWLRQ.  
 
Research methodology 
This qualitative study aimed to explore the adaptive processes of children of Eastern 
European migrant workers. Initially, 11 focus groups were carried out with 57 children 
of various nationalities, all first generation migrants who lived abroad for less than four 
years. Focus groups have been used in research with migrant children (Reynolds, 
2004; Devine, 2009; Bak and Brömssen, 2010), as they can generate a greater rate of 
responses based on shared experiences, acknowledging children as experts (Hill, 
2006). The second stage involved in-depth case studies with 23 Eastern European 
families, including 29 children. These cases included some children from the focus 
groups, but also newly recruited children, to ensure diversity of nationalities. There 
was a majority Polish families (n=13), while the other cases involved 5 Lithuanian, 4 
Slovaks, 2 Bulgarian and 2 Romanian families, as well as 1 Hungarian, 1 Russian and 
1 Czech family. In terms of social class, the majority (n=19) were families working in 
low-skilled jobs, such as cleaning, agriculture, food industry and construction, 
although many had college-level qualifications. Five were single parent families. 
The research was informed by ethical guidelines for researching with children 
(Alderson and Morrow, 2011). After discussing and eliciting consent, children were 
visited at home twice, to provide a more relaxed context, and asked to complete 
diaries and take photographs of their life in Scotland if they wanted to. The use of 
visual methods recognises the multi-PRGDO QDWXUH RI FKLOGUHQ¶V HYHU\GD\ OLYHV
(Sharples et al., 2005) and gives them some control over the research process. In the 
study, we relied on FKLOGUHQ¶VGLDULHV and photographs as prompts for conversations. 
Interpreters were present, when required, and a multiple perspective was gained by 
interviewing at least one parent in each family.  
Once collected, the data were analysed thematically (Boyatzis, 1998). Initially, an 
overview thematic grid was produced, mapping out descriptive summaries of the 
issues emerging.  Relevant sections of the transcripts were then assigned appropriate 
thematic codes and refined sub-categories emerged. An NVivo package was used to 
systematically code all transcripts. Since this study is based on an interpretivist 
paradigm, transferability of the thematic findings to all migrant families is neither 
possible nor the aim of the study. All names used in the article are pseudonyms. 
  
Family relationships after migration 
The idea of family relationships as under pressure post-migration has featured in 
other research (Baldassar, 2007; McGhee et al., 2013), but few studies have explored 
FKLOGUHQ¶V SHUVSHFWLYH In our study, children commented on how their relationships 
were under pressure from the moment parents decided to migrate. In most cases, one 
adult migrated first and then the family followed, although this was not immediate and 
had direct consequences for family relationships. 
 
µ+H¶OODOZD\VEODPHWKHPRWKHU¶- leaving children behind 
Consistent with other research, families reported complex migration circumstances, 
which often included parents migrating alone at first. Children remembered what it 
ZDVOLNHWREHµOHIWEHKLQG¶DQGKRZWKLVhad affected relationships: 
It was just me and my mum and you almost forgot your dad was away. And 
then when we came here, it was different, like you thinking, why did he leave 
me? (Agnieska, 13, Polish) 
 
Many children knew that they would follow their parents abroad, provided parents 
would find suitable employment. This meant that the pre-migration stages were 
marked by mixed emotions, of excitement and anticipation, but also considerable 
anxiety, and sometimes led to blaming the migrant parent. Benas had lived alone for 
almost a year with his 14 years old sister in Lithuania before coming to join his 
mother: 
Interviewer: How do you think a child feels about their parents when they first 
come Scotland? 
Benas: He hates them, GHILQLWHO\ +H GRHVQ¶W KDWH WKHP , PHDQ, he just 
GRHVQ¶WOLNHWKHPYHU\PXFKODXJKV 
,QWHUYLHZHU6RWKDW¶VZK\WKHUH¶VWHQVLRQZLWKWKHPRWKHU\RXVDLG 
Benas: Yeah, because - because mother is trying to protect him and she goes 
first to find work and to check things are ok. But he still thinks that his mother 
is to blame. (Benas, 13, Lithuanian) 
 
Parents were usually DZDUHRIWKHFKLOGUHQ¶VIHHOLQJVDQGWDONHGDERXWWKHLU emotional 
strain at having to leave them behind, while also dealing with pressure from the rest of 
their family, who did not want them to leave. They kept in touch regularly, to reassure 
children WKDWUHXQLRQZRXOGKDSSHQµVRRQ¶DOWKRXJKLQPDQ\LQVWDQFHs, families had 
to wait years before the situation would be favourable to family reunification. This 
SURFHVVHV RI µFDULQJ DW GLVWDQFH¶ %DOGDVVDU  FRXOG GR OLWWOH WR DGGUHVV WKH
significant changes that families were already undergoing on an emotional and 
relational level. 
  
µ,W¶VQRWOLNH\RXLPDJLQHGLW¶- Family reunification 
Feelings before migration meant that when family reunification took place, 
relationships involved a fine balancing act. Children talked about feeling slightly 
distanced from their parents DQGWKHµVWUDQJHQHVV¶RIEHLQJDIDPLO\XQLWDJDLQ 
 
It was 28th October. I remember because, each year we celebrate our arrival, 
EHFDXVHP\IDWKHUZDVVREXV\DQGKHGLGQ¶WKDYHWLPHWRget food, and our 
first meal was in KFC. And we sat there eating and I was just thinking, this 
feels strange, back to our old family. (Marta, 11, Polish) 
 
In some families, the strain of temporary separation led to divorce, and children found 
themselves in single-parent or reconfigured families post-migration. Andrej and 
Karolina moved with their mother from Poland six months after their father came to 
find work, but a year later, children were living with their father and the paternal 
grandfather, who came over to help with childcare: 
Interviewer: Who did come to Scotland with? 
Karolina: I came with Andrzej and with my mum - my dad was already here. 
Interviewee: Did you always live in this flat? 
Karolina: We first lived in another house, but then my mum went to Spain. 
Interviewer: Your mum went to Spain? 
Karolina: Yes. But now she lives here in the village again, with her boyfriend. 
Interviewer: And do you get to stay with her at the weekends? 
Karolina: Weekends and sometimes in the week, too. (Karolina, 9, Polish) 
 
Life post-migration was not always as the children had imagined it, with tensions in 
the adult-child relationships, as family members had to rely more on children and 
ZHUHWKHPVHOYHVXQGHUSUHVVXUHWRµPDNHLW¶Vincent, a 16 years old Lithuanian boy, 
was living with his mother and brother in Scotland for almost two years: 
Interviewer: So how have you changed as a family since you moved here?  
Vincent: I never talked to my mum in Lithuania, I never talk to her here. I just 
ignore her most of the time. 
Interviewer: YRXGRQ¶WWDONWRHDFKRWKHUWRRPXFK" 
Vincent: I argue with her all the time- dRQ¶W like her. 
Interviewer: Did you used to be close when you were younger? 
Vincent: Nope6KH¶GQHYHUDFWXDOO\EHZLWKXV 0RVWRIWKHWLPHVKH¶GEH
away, and now is the same, she just works. 6R«0D\EHEHFDXVHVKH¶V
bURXJKWXVKHUHMXVWGRQ¶WOLNHWKLVFRXQWU\DWDOO,W¶VQRWOLNH\RXLPDJLQHLW
before you come. 
 
While parents worked longer hours, often in low-skilled jobs, and in the absence of 
extended family networks, children had to take on responsibilities such as looking 
after younger siblings, do more house chores or even taking on small paid jobs 
 themselves FRQWULEXWLQJ WKXV WR ³IDPLO\ GLYLVLRQV RI ODERXU´ 2UHOODQD . This 
often led to resentment of parents and more reliance on siblings for emotional 
support. 
 
µ,PLVVP\JUDQGPRWKHU¶- Doing relationships long distance 
Children talked about the fact that migrating was not their decision (Knörr, 2005) and 
how migration meant lost opportunities of interaction with relatives:  
I miss my grandmother, I used to spend my summer holidays with her and she 
ORRNHGDIWHUPHZKHQP\PXPFDPHILUVWWR6FRWODQG,¶GKHOSKHULQJDUGHQ
+HUHZHGRQ¶WKDYHWKHJDUGHQ OLNH LQ3RODQG$QGZH¶GGR WKLQJV OLNHSDLQW
Easter eggs, play cards and so on. (Agnieska, 12, Polish) 
 
As a result, children often adopted an active role in keeping transnational 
relationships alive, through writing letters and cards or via technology. This 
occasionally involved children teaching family members how to use computers, 
demonstrating again their transnational agency (Reynolds, 2007). Such 
intergenerational interactions were valuable sources of cultural capital: 
My grandma has now internet so we can keep in touch better. She asks me 
ZKDW LW¶V OLNHKHUHDQG,VD\ LW¶VGLIIHUHQWSo I show her the school uniform, 
tell her about the weather DQG ZKHQ ZH FHOHEUDWHG 6W $QGUHZ¶V 'D\ DW
school, I told her about that, then she tells me her things. And we speak in 
Polish, which is good for me. (Natalia, 12, Polish) 
 
Most children described frequent visits to their homeland, due to cheaper travel costs, 
and some had visited other countries where their relatives had migrated. Vlad, an 8 
years old Romanian Roma boy, explained how his family were spread across Europe: 
 
Interviewer: So are the rest of your family in Romania? 
Vlad: Well, my grandpas are in Romania, but my big sister lives in France, and 
my auntie in Ireland. 
Interviewer: And do you visit them? 
Vlad: We go at Christmas to Ireland and then in summer, we go to Romania.  
 
For migrant children thus, transnational relationships were a normalised feature of 
their life post-migration. As Olwig (2003) claims, country of origin and nationality did 
QRW UHSUHVHQWPLJUDQW FKLOGUHQ¶V PDLQ SODFHV RI LGHQWLILFDWLRQ DV VRFLDO DQG FXOWXUDO
practices were more important to them and often stretched over several countries. 
 Maintaining kinship relationships was a priority for all families. Parents talked about 
wanting to give children a sense of stability and how they purchased technology or 
organised visits back home to facilitate the maintenance of ties. They saw 
transnational relationships as a source of cultural capital (Eve, 2010), ensuring that 
children remained familiar with the language and cultural norms and also valued the 
emotional support children received from friends and relatives left behind. In some 
cases, the precarious situation of jobs gave parents an additional reason for 
maintaining transnational ties, in the eventuality of family return. 
 
&KLOGUHQ¶VIULHQGVKLSVDIWHUPLJUDWLRQ 
Friendship networks have been shown to fulfil various positive functions (Hill, 2002), 
including access to wider, capital-forming networks. In our study, friendships were key 
to FKLOGUHQ¶V overall satisfaction with their migratory experience. However, the nature, 
strength of ties and dynamics of friendship networks varied considerably between 
children, and depended on factors such as age, gender, social class DQGFKLOGUHQ¶V
resourcefulness in initiating and maintaining new networks. 
 
µ,WULHGWRVWD\LQWRXFKZLWKP\IULHQG¶- Transnational friendships 
In the initial stages post-migration, children employed complex strategies to maintain 
transnational friendships (Haikkola, 2011), including writing letters to friends who did 
not have computers, chatting online and visiting friends during occasional trips to their 
homeland. However, these friendship bonds seemed to weaken over time: 
 
I tried to stay in touch with my friend back in Russia, writing her letters, EXW«,
GRQ¶WNQRZ, we just kind of stopped becauVHVKHGLGQ¶WJHWP\OHWWers «,VHQW
WKHPDJDLQDQGVKHGLGQ¶WJHWWKHPWKHQVKHVHQWRQHDQG,GLGQ¶WJHWLWVR«¶
(Jelena, 13, Russian) 
 
Kasia, a Polish girl aged 10, talked about the symbolic value of objects that reminded 
her of a friend who would not keep in touch: 
 Kasia: I sent her many emails, EXWVKHGLGQ¶WZULWHPHEDFN 
Interviewer: MaybHVKHGRHVQ¶WFKHFNKHUHPDLO often. 
.DVLD6KHKDVQ¶WUHSOLHGIRUPRQWKV 
Interviewer: What about calling her?  
Kasia: ,GRQ¶WKDYHKHUQXPEHUWKDW¶V the problem. The only thing I have is this 
clock she gave me, and those flowers she painted. 
 
 Overall, girls seemed to long more for friendships left behind, or at least express their 
feelings more freely. They also tried to find possible explanations for why friends left 
behind would become more distant in time. Gintare, a 16 years old Lithuanian, put this 
GRZQWRKHUIULHQGV¶OLPLWHGH[SHULHQFHRIWKHZRUOG and perhaps envy: 
 
Gintare: ,PHDQWKH\¶YHQHYHUHPLJUDWHGDQGWKH\¶UHOLYLQJLQWKHVDPHFRXQWU\
« DQG WKH\ FDQ¶W XQGHUVWDQG you sometimes. They think µ2K \RX¶UH
GUHDPLQJ¶. /LNHLWFDQ¶WEHUHDOWKLVOLIHWKH\FDQ¶WEHOLHYHLQPH$QGLWRIIHQGV
me sometimes. We still keep in touchEXW« 
Interviewer: Do you miss them at all? 
*LQWDUH+PPP«QRWDQ\PRUH 
 
These findings suggest that children had eventually come to the realisation that old 
friendships would fade due to the lack of regular contact, unlike family relationships 
which were based on stronger ties. They were also realising how they had changed in 
the process due to their new experience, which meant a lack of a shared experiences 
ZLWKWKHLUµROG¶IULHQGVDQGWKHQHHGWRPRYHRQ. 
 
µ<RXVSHDNWKHVDPHODQJXDJH¶- Building intra-ethnic friendships 
Schools are important sites of socialisation and development of peer networks (Bak 
and Brömssen, 2010; Devine, 2009). Many schools encouraged children to develop 
IULHQGVKLSVZLWKFKLOGUHQRIWKHVDPHHWKQLFLW\UHIOHFWLQJWHDFKHUV¶D-critical approach 
to working with diverse learners (Devine, 2011). This was mostly the case with Polish 
children, who arrived in bigger numbers, especially in urban areas: 
 Interviewer: And what about friends in Scotland? 
Katarina: Here, you might have friends, but not so many as in Poland. 
Interviewer: And would it be very difficult to make friends here? 
Katharina: If a child GRHVQ¶WVSHDN(QJOLVKWKHQ\HVVKHFDQ¶WPDNHIULHQGV
\RXFDQ¶WFRPPXQLFDWHZLWKWKHP. 
Ewa: She might have friends who are as well Polish. (Focus group, Polish) 
  
While children thought that a shared language helped initially, being from the same 
country was not enough to ensure new networks, due to markers such as social class 
or different interests: 
Karolina: Well, me and my brother are the only ones that actually work hard. 
The other Polish children at school swear in Polish all the WLPH« 
Interviewer: I see. So you are not friends with them as much? 
Karolina: No. (Karolina, 9, Polish) 
 
 :HOOWKHUH¶VGLIIHUHQWZD\VKRZ\RXVD\things in different parts in Poland, like 
accents, and we play different games. And then we like different things, we 
have different families and places we like to go to. (Agatha, 11, Polish) 
 
In addition to school, opportunities for intra-ethnic networks were also created by 
diaspora, through complementary schools and churches. These were seen by parents 
as important spaces for children to experience cultural-specific norms and build 
friendships. +RZHYHUDWWHQGDQFHZDVQRWDOZD\VWKHFKLOGUHQ¶VFKRLFH 
 
,¶PQRWWKDWNHHQ>RQWKH6DWXUGD\VFKRRO@,¶GUDWKHUSOD\IRRWEDOOZLWKWKHER\V
outside, but my dad insistVWKDW,JRKHVD\VLW¶VJRRGIRUPHWR OHDUQ3ROLVK
and how they teach things in Poland, in case we go back. (Kamil, 9, Polish) 
 
.DPLO¶V answer shows how conflicting values can lead to intergenerational conflict 
post-migration (Levitt and Waters, 2002). His view illustrates PLJUDQW FKLOGUHQ¶V
experiences of navigating between social and cultural places post-migration. 
Negotiating between activities their parents wanted them to engage in, due mainly to 
an idealised view of values that need preserving, and FKLOGUHQ¶V SUHIHUHQFH IRU
activities brought by other networks was a feature of family interactions. Children 
often put pressure on parents through strategies such as arguing, pleading or cajoling 
to give in and make allowances for their preferences. While children articulated an 
understanding of the importance of maintaining culturally specific ties, they were also 
active in mobilising and developing new networks locally, based on attributes other 
than shared ethnicity.  
 
µ,W¶VOLNHWKH\DUHVRXQLWHG¶± Making inter-ethnic friendships 
Making friends with children of other nationalities was a difficult aspect of life post-
migration for most children (see also Devine, 2011; Heikkola, 2011). Some mentioned 
the fact that their arrival did not coincide with the start of the school year and their 
language skills were initially a significant barrier: 
If you come like in the second term and the group are already used to each 
other -they kind of reject you. Then you would be close to something like two 
friends after two yearsWKDW¶VWKHUHDOIULHQGVWKDW¶VLt- µFDXVH\RXFDQ¶WVSHDN
(the language). (Martin, 13, Hungarian) 
   
Almost all children felt there was a difference between old friends from home and new 
friends in Scotland, emphasising their marginal position in inter-ethnic networks: 
,¶P QRW VD\LQJ LW¶V KDUG WR ILQG IULHQGV EXW LW¶V QRW HDV\ HLWKHU , PHDQ WKH
6FRWWLVKFKLOGUHQDUH OLNH ³RQH´ One is doing somethingHYHU\ERG\¶VGRLQJ
 that. And say you offend somebody, they will stick together and try and do 
something bad to you, they are so united. (Benas, 13, Lithuanian) 
 
,W¶VGLIILFXOWEHFDXVH,FDQWDONDERXWHYHU\WKLQJZLWKP\&]HFKIULHQGVEXWQRW
with P\6FRWWLVKIULHQGVWKH\ZRXOGQ¶Wget some things. (Jan, 12, Czech) 
 
Nevertheless, children were resourceful and established friendships in a range of 
settings, which often assumed different levels of closeness and different network 
benefits. Marta, aged 11, in Scotland for two years, explained how her friendship 
networks were mapped across contexts: 
 
Marta: My best friend is Weronika, she lives in Poland. 
Interviewer: Do you stay in touch? 
Marta: <HVE\HPDLORU6N\SHDOWKRXJKZHGRQ¶WVSHDNWKDWRIWHQ 
Interviewer: In the diary, you wrote that your other friends are Agnieszka, 
Dominika, Laura, Mika. 
Marta: Laura is from Scotland and Mika is from Philippines, they are my 
friends from class, we do homework together, and Agnieszka and Dominika 
are from Poland, but they live in Scotland and they go to Saturday school, so 
we talk about Polish things together. And Sylwia, she is friend from my street.  
 
0DUWD¶V H[DPSOH LOOXVWUDWHV WKH G\QDPLF DQG PXOWL-VLWHG QDWXUH RI FKLOGUHQ¶V
friendships, many of which bridged over aspects of difference (Juggert et al., 2013), 
such as ethnicity or social class, and often bonded over gender as the main attribute. 
In time, many children had positive experiences of making Scottish friends.  They felt 
that their Scottish friends were supportive, helping them to learn the language and 
looking after them: 
 
Kasia: My Scottish frLHQGVKHOSHGPHDORW«WKH\WDXJKWPHGLIIHUHQWZRUGV
and then they brought me books in English, showed me around the school. 
Interviewer: So they helped you because the teacher asked them to? 
Kasia: No, they are my frieQGVWKDW¶VZK\WKH\KHOSHGPH (Kasia, 10, Polish) 
 
For Calin, a Romanian Roma boy, friendships with children from another ethnicity 
ZHUH PDLQO\ DERXW SURWHFWLRQ UHIOHFWLQJ SHUKDSV 5RPD¶V KLVWRULFDO H[SHULHQFHV RI
discrimination: 
Calin: I have many friends here, some of them are Serbs. And if anyone fights 
with me, my Serbian friends help me. 
Interviewer:: So how many friends would a new child have in Scotland? 
 Calin: About 3 or 4. 
Interviewer: So what country are his friends from? 
Calin: Romania, they are from Romania. He stays with his friends from 
5RPDQLDLW¶VVDIHU&DOLQ5RPDQLDQ5RPD 
 
Not all inter-ethnic friendships were however straight forward. While younger children 
seemed to develop networks more easily and despite their limited English skills, older 
children were much more selective. In certain cases, segregated ethnic groups would 
form and conflicts between these would erupt, sometimes fuelled by stereotypical 
views children carried with them from Eastern Europe. Roma children, for example, 
were often seen as µXQGHVLUDEOH¶by Romanian, Slovak or Polish children. Jonas and 
Vincent, Lithuanian brothers aged 13 and 16, explain why they could not be friends 
with Polish children: 
 Interviewer: YRXGRQ¶WKDYHany Polish friends? 
Jonas: No (laughs). 
Vincent: Oh no, none of them, WKH\¶UH rivals.  
,QWHUYLHZHU7KH\¶UHULYDOVDUHWKH\" 
 Jonas: Yeah. 
9LQFHQW,GRQ¶WOLNHWKHP,¶PQRt being racist, MXVW« 
Interviewer: Do you actually argue or? 
9LQFHQW1RDFWXDOO\,GRQ¶WHYHQZDQWWRWDONWRWKHP«MXVWLJQRUHWKHP 
Jonas: TKH\¶UHDlways like standing in corners- 
Interviewer: Does that come from living in Lithuania or was it just when you got 
here? 
9LQFHQW$ELWLW¶VFRPLQJIURPOLYLQJin Lithuania and when we came here, it 
MXVWJRWZRUVH,W¶VOLNHRIWKHPLQWKHVFKRROVR« 
 
This case highlights the need for a more nuanced approach to the analysis of 
FKLOGUHQ¶V QHWZRUNV SRVW-migration, by takLQJ LQWR FRQVLGHUDWLRQ FKLOGUHQ¶V multiple 
cultural frameworks which influence their networking decisions. Children tended to 
draw upon a combination of inter-ethnic and intra-ethnic networks post-migration, 
often for different purposes. However, engaging in inter-ethnic friendships was not 
straight forward (Jugert et al., 2013), and issues such as cultural differences, 
stereotypes and social class seemed to influence considerably the type and strengths 
of interethnic ties. 2YHUDOOFKLOGUHQ¶V IULHQGVKLSVHPHUJHGhowever as key aspect of 
their migratory experience.  
Neighbourhood and community relationships 
Putman (2000) highlights the crucial role of the local area in RQH¶VDFFHVV WRXVHIXO 
social networks. In the case of migrant workers, who often find low-paid jobs below 
their qualifications, cheaper housing is the first step in the transition to life abroad. As 
neighbourhoods are segregated in Britain, families often found themselves in areas of 
deprivation, blighted by social and economic problems. 
  
%HFDXVHRIWKHDUHDZHOLYHLQ¶- The importance of place 
Many children were aware that the areas they were living were worse than expected, 
but they accepted it as a temporary compromise: 
  
Because of the area we live in, there are many teenagers who take drugs, 
drink and smoke in the park, and sometimes you hear them shouting things 
like stupid, f**king Polish when you pass by, so there is no way my mum would 
OHWPHSOD\WKHUH0D\EHDIWHUZHPRYH«%DUWHN3ROLVK 
 
Parents SHUFHLYHG WKHLU QHLJKERXUV DV µGLIIHUHQW¶ from themselves. Difference was 
often expressed in terms of social class, with attributes such as ORFDOV¶SHUFHLYHGlevel 
of education, aspirations and lifestyles mentioned. In this cases, parents actively 
encouraged children to move beyond the neighbourhood in identifying new friends:  
 
Mother: Well, I see a really big difference in class- and the differences of 
bringing up childrHQ , FDQ WHOO VRPHRQH¶V EDFNJURXQG MXVW by hearing how 
they speak, looking at their clothes. 
$QD<HVP\PRWKHUGRHVQ¶WOLNHPHWRVRFLDOLVHZLWKWKHVHSHRSOHVKHVD\V,
should find other friends. 
Mother: Well, these parents are unemployed, on social benefits, they create a 
YLFLRXVFLUFOHEHFDXVHWKHLUFKLOGUHQPRVWO\ZKHQJURZXSWKH\GRQ¶WZDQW WR
ZRUN6RQR,GRQ¶WOLNHWKDWLQIOXHQFHRQ\RX$QD%XOJDULDQ 
 
If parents felt that the area was unsafe, they often restricted FKLOGUHQ¶V access 
outdoors. This loss of freedom of movement impacted considerably on how children 
perceived life in Scotland: 
 
My PXPGRHVQ¶WZDQWPHRXWPXFKVKHVD\VLW¶VQRWVDIH«there were some 
problems with the local youth, they threw stones at us and shouting swearing 
words. I tend to stay mostly at home, while back in Lithuania, I could go out by 
myself. You can imagiQH,¶PQRWWKDWKDSS\DERXWLW (Radicz, 13, Lithuanian) 
 
In the circumstances, mLJUDQWFKLOGUHQ¶V coping strategies included ensuring that they 
did not aFFHVV VSDFHVSHUFHLYHG DV µGDQJHURXV¶ PDNLQJ IULHQGV ZLWK ORFDO FKLOGUHQ
who could µGHIHQG¶WKHPLIQHHGHGDQGVSHDNLQJZLWKD6FRWWLVKDFFHQWWREOHQGLQ 
 
 Interviewer: You have quite a Scottish accent. 
Sara: <HDK µFDXVHWKHQSHRSOHFDQ
WUHFRJQLVH\RX [as foreigner], so they're 
not racist, so it's good. (Sara, 15, Polish) 
 
µ,PHWWKHPDWWKHSOD\JURXQG¶- Neighbourhood networks 
In addition to the significance of neighbourhood characteristics, many families talked 
about the changes in levels of engagement with neighbours post-migration and the 
sense of isolation, due to the language barrier and cultural differences. For some who 
moved from rural areas, the impersonal urban neighbourhoods where one does not 
know their neighbours was a source of stress. Children were however brokers of 
neighbourhood relationships, forging relationships with local children: 
Interviewer: Do your friends come to play with you? 
Kasia: Sometimes. Last week, my neighbours came to me. One is in my age 
and the other is younger. I met them at the playground. 
Interviewer: And are they from Poland? 
Kasia: No, they are Scottish, and there is one other girl on ground floor, I play 
with her too. (Kasia, 10, Polish) 
 
Children also took an active role in identifying local activities and often persuaded 
parents to let them attend. Girls seemed to favour activities such as dance, swimming, 
drama classes, and boys bonded over football, basketball and karate classes and 
street-based play. Involvement in leisure activities was important in mediating 
FKLOGUHQ¶VRSSRUWXQLWLHVIRU LQWHJUDWLRQDQGnew support networks, not just with other 
children, but also with  professionals such as librarians, sport coaches or community 
youth workers. This also helped migrant families get to know others locally, although 
many parents felt they had acquired µacquaintances¶ rather than friendships.  
Conclusion 
Our analysis of the accounts of the Eastern European children has revealed the sheer 
diversity of FKLOGUHQ¶V UHODWLRQVKLSV DV reshaped by family migration and emotional 
impact this has on them. We aimed to examine PLJUDQWFKLOGUHQ¶VQHWZRUNVand this 
has led to some important critiques in the way in which these are conceptualised. By 
relying on Rivera et al¶s (2010) typology of network mechanisms, we have identified 
several key observations in relation to the creation, persistence and dissolution of 
FKLOGUHQ¶V VRFLDO UHODWLRQVKLSV SRVW-migration. While some networks based on 
assortative aspects, such as same gender or age, maintained their durability across 
time and space, allowing children a sense of continuity during this important transition, 
others were lost or became less significant in time, and their loss affected children 
emotionally. SLPLODULW\LQFKLOGUHQ¶VDWWULEXWHVEHIRUHPLJUDWLRQwas not enough to keep 
 relationships alive when separated by distance. The assortative mechanisms became 
however manifest again post-migration, when children entered new networks. Inter-
ethnic networks ZHUH SDUW RI FKLOGUHQ¶V OLIH SRVW-migration (see also Aboud et al., 
2003; Schaeffer, 2013), and aspects such as shared age, class and gender, were 
often as important as shared language. Inter-ethnic relationships were not always 
devoid of conflict or emotional strain, as ethnic and class GLYLVLRQV ZHUH ³LPSRUWHG´
and children reverted to patterns of network exclusion familiar to them pre-migration. 
Migration leads thus to the diversification of FKLOGUHQ¶Vnetworks, which are configured 
by the new spaces children access, but also mapped out on learnt relational 
mechanisms (Riviera et al., 2010), whereby trust and relationships within a network 
are conditioned by ethnic and class stereotypes. Some children are thus seen as 
µXQGHVLUDEOHV¶PDLQO\GXHWRRQHNH\FKDUDFWHULVWLFVXch as ethnicity or class identity, 
and in this instances the relational mechanisms at network level are fraught by 
cultural stereotypes children bring with them when migrating. 
These findings both confirm and challenge some of the existing evidence on 
FKLOGUHQ¶VVRFLDOQHWZRUNVSRVW-migration and lead to important conclusions in relation 
to the significance of proximity mechanisms (Riviera et al., 2010) LQ FKLOGUHQ¶V
networks. Migration places children in new social and relational contexts, different in 
terms of family and friends they can rely on in their everyday lives, family income and 
local opportunities for network development and this poses a considerable strain on 
them. However, children display significant resilience and agency and they identify 
quickly strategies that allow them to simultaneously maintain significant ties 
transnationally and develop new networks. These factors also influence their 
transition, in addition to aspects they have no control over, such as the decision to 
migrate RUIDPLOLHV¶LQFRPHDQGOLYLQJFLUFXPVWDQFHVSRVW-migration.  
The empirical evidence from our study has demonstrated the different sites of 
networking for migrant children, KLJKOLJKWLQJ WKH UROH RI FKLOGUHQ¶V DJHQF\ LQ
negotiating membership to networks across sites. As children are unable to make 
decisions about where they live, living in undesirable neighbourhoods GXHWRSDUHQWV¶
low income means fewer opportunities to develop bridging networks with local 
children or access services. This implies that FKLOGUHQ¶V social networks are most 
effective when other factors, such as class status and family income, support their 
opportunities for network creation and maintenance. Others have shown how 
PLJUDQWV µGRQRWRQO\PRYHDV LQGLYLGXDOVEXW MXVWDVVLJQLILFDQWO\DVPHPEHUVRID
IDPLO\QHWZRUN¶2OZLJDQGKRZparentV¶FRQWUROLPSDFWVRQPLJUDQWFKLOGUHQ¶s 
experiences. &KLOGUHQ¶V LPPHGLDWH VRFLDO DQG FXOWXUDO HQYLURQPHQWV SRVW-migration 
 are key aspects for creating opportunities for chance encounters and interactions with 
significant others. 
The uncertainty about families¶VHWWOHPHQWabroad long-term reflected an acute 
awareness that FKLOGUHQ¶VUHODWLRQVKLSVUHPDLQHGG\QDPLF, contingent and in a state 
of constant flow, with direct impact in terms of strengths of ties and durability of new 
networks. This has highlighted the importance of empirical research focused on 
FKLOGUHQ¶V experiences across different settings, through a more nuanced 
understanding of how various contexts and individual attributes interact at different 
times. How children enhance some networks or distance themselves from others in 
order to adapt post-migration and also how various factors impact on the strength, 
usefulness and durability of such networks remain valid empirical questions worthy of 
further exploration.  
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